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Abstract
This paper focuses on influence of media on school-based bullying intervention programs as a
preventive social medicine in primary school. Bullying behavior has reached pandemic
proportions and is a growing concern in primary school. Even though school bullying is not as
extreme as portrayed by the media, elementary schools are deeply troubled by incidents of
bullying behavior. The goal of the study is to explore the impact of media on school-based
bullying intervention program in primary school to attain a positive outcome. The methodology
used to explore the influence of media on bullying intervention evolved from a qualitative
approach and unified literature review from meta-analysis of scholarly works available on media
impact on school-based intervention programs in primary schools. Findings indicate that news
and investigative reporting will minimize aggressive behavior and impact the effectiveness of
school-based bullying intervention program and keep our school environment safe and conducive
for teaching and learning.
Keywords: Media Influence, Preventive Social Medicine, Intervention Program, School
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Introduction
Primary schools are seeing record numbers of intervention programs, in some cases required by state law for
social skill improvement, academic performance, safety, and personal understanding. Due to the need for new
social skills, decreased bullying incidents, and heightened awareness of prevalence of bullying by media, several
primary schools around the world have instituted intervention programs. Primary schools in the 21 st century are
having progressively more social responsibilities to address, because there are growing needs to combat bullying
behavior (Smith, 2004).
Intervention is a program and a process where media advocacy, neutral person, schools, school personnel and
children facilitate and learn to resolve disputes in a primary school setting. This process has been effective in
schools and is helping change the way children understand and resolve conflict in their lives, because intervention
in primary schools focuses on improving self-esteem, listening and critical thinking skills, and school climate for
learning (Olweus, 1993, 1994), as well as reduced disciplinary actions and fewer fights and violence in school
(Smith, 2004).
According to Wood & Moore III, (2008), primary school level is the groundwork for a child educational
progression and crucial phase for children at their first formal school, in meeting someone outside their family for
the first time and learning the meaning of friendship. Hence, the children of the 21 st century are busy dealing with
and trying to cope with different forms of bullying incidents. Informing and educating primary school children in
skills of conflict resolution sets the foundation for a peaceful world. McMahon, (1995) stated that most school
systems are choosing to give children an opportunity to be informed and to develop communication and conflict
resolution skills.
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Conflict is a natural part of life and will always be part of school children’s lives. School-based bullying
intervention program offers a positive constructive skill approach to handle disputes at school.
It is known that bullying intervention programs have shown mixed result in reducing aggressive behaviors in
primary school (Cook, et al., 2010). Based on media investigative reporting and literature, it is clear that bullying
intervention programs designed to prevent bullying in primary schools have limited success (Cook et al., 2010;
Merrell et al., 2008; Song & Stoiber, 2008; Hawton & James, 2005; J. D. Smith et al., 2004). Few will reject the
importance of media publicity and investigative reporting on aggressive behavior for the purpose of intervention
of school bullying in primary school. According to Atlanta journal constitution (AJC), wrote that the primary
school reports on school bullying have pointed to many potential areas of investigative reporting, media publicity
and research. It is the author’s opinion that if school-based intervention programs were to be investigated by local
media outlets or followed up, our understanding of school-based bullying intervention program in primary school
would prompt school administrators to develop a more effective intervention strategies that could drastically
reduce aggressive behavior in schools. The need to justify this paper on influence of media on school-based
bullying intervention program in Primary School is to guide policymaking, school administrators, teachers and
staff, prevent and reduce bullying in primary school.
Media broadcast of aggressive behavior in schools has made the school system to become increasingly aware that
bullying is a problem and need to be addressed. It has become obvious that bullying happens in most, if not all,
primary school. The focus of this paper, therefore, is centered on developing a greater understanding on how
media publicity and investigative reporting on bullying intervention program in primary school has influenced the
effectiveness of school-based bullying intervention program and whether a child who has experienced bullying,
know of intervention programs, inside and outside primary school environment. This paper probes to understand
the influence of media on school-based intervention program, and whether school-based intervention worked
effectively, according the study evaluating the current school-based intervention program in the primary school
(Dogini, 2012).
Definition of Bullying
Understanding the definition of bullying is central in determining the effectiveness of school-based bullying
interventions programs in primary schools to combat it. Students bully other student to gain power and control,
gain acceptance or peer status, or eliminate emotional discomfort. Orpinas and Home (2005) defined bullying acts
as intentional behaviors that may cause psychological or physical harm to others, whereas bullying behaviors are
characterized by an imbalance of power, its intentionality, and its repetitiveness. Bullying is a "negative and often
aggressive or manipulative act or series of acts by one or more people against another person or people usually
over a period of time" (Sullivan et al., 2004, p. 3).
School bullying can be defined as “incidents where an individual or a group are abused, threatened or assaulted
(Cook et al., 2010). Smith, Morita, Junger-Tas, Olweus, Catalano, and Slee, (1999) defined bullying as recurring
violent behavior directed at a student who is incapable of defending him or herself. Olewus (2001) noted that this
violent behavior does not necessarily have to be a violent act to be classified as bullying. Williams & Guerra,
(2007) described bullying as an act of premeditated physical aggression, verbal aggression, relational aggression,
and cyber-aggression a new setting for causing hurt in the growing interactive social media and increasingly
electronic age. It is critical that the primary school personnel respond to these new challenges presented by social
interactive actuality in the new technology age that is changing the world.
Theoretical Framework of Intervention
According to McMahon, (1995) intervention is a process by which the participants, together with the assistance of
a neutral person or persons, media publicity systematically isolate disputed issues in order to develop options,
consider alternatives and reach a consensual settlement that will accommodate their needs. Folberg and Taylor
(1984) defined intervention, as a process that emphasizes the participants' own responsibility for decisions that
affect their lives. It is a process that transforms and empowers the children in primary school (Folberg & Taylor,
1984). Intervention programs ensure that the balance of power is equalized and though participation in such
program is voluntary. Most media outlets are concerned about the effectiveness of the program, but most certainly
want to be confident that the program is empowering and transforming the primary school children using schoolbased bullying intervention program, even though the most program’s effectiveness is still unclear (Beran &
Shapiro, 2005).
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Empowering
A school-based bullying intervention program with support of media publicity is empowering, because it allows
victims, bullies, bully-victims and bystanders to become better learners and successful human beings (Gay, 2000).
Gutek (2004) defined empowerment as the social, informed and personal support that shields primary school
children as they are being taught social developmental skill and how to take ownership of their own learning and
behavior. Empowerment is the outcome of a critical pedagogy, news and investigative stories, which are used to
control and to liberate victimized children (Freire, 1970; Gutek, 2004). It is a social engagement that helps
individuals to develop a critical stance toward the world. Merriam (2001) asserted that empowerment gives the
participants in intervention programs a new perspective and enables them to reject things that they once accepted
as part of their culture.
Transformative
Freire (1970) asserted that for children to be successful in their academic stance, they need information and
interactions that foster respect and hope. Freire (1970) defined transformative learning as consciousness-raising
promoted by media outlets. Freire was more concern about social transformation, which caused him to share his
early life with the poor of his country helping adults to read and write (Gutek, 2004). This process of
consciousness (Freire 1970) is the process whereby the victimized groups learn to confront elements of aggressive
behavior, which enables them to become aware of their capacity to shape their environment and to obtain the
means to do so (Gutek, 2004). Freire (1970) asserted that in order to help the victimized group, the key to rising
above their circumstances was by learning how to “think and act”, which he called this process as conscious
raising. It is obvious that the preventive social medicine in conscious raising in reducing aggressive behavior is
media outlets. The consciousness within the victimized person is defined by what is available to them in their
local media outlet, political views, socioeconomic context and cultural upbringing (Freire, 1970). Consciousness
is to have the power to transform reality.
There are benefits to a successful intervention program, such as choosing to resolve the conflict, feeling
comfortable in the process, fostering trust and respect, openly exchanging information, and, most importantly,
understanding the reason for the implementation of a bullying intervention. According to Haft and Weiss (1998),
there are other reasons, such as reducing school violence, freeing up teachers to teach more and discipline less,
and increasing student morale. The purpose of implementing school-based bullying intervention program at
primary school is to promote a safer school climate and reduce the number of student conflicts referred to teachers
and principals. For a bullying intervention program to be effective and successful, the process of program
implementation must be in place, and the program must be examined for performance and results. This paper
suggest that broadcast media outlet direct their attention on effectiveness of school-based bullying intervention
program in primary school than the victim and the bully.
Media and School-Based Bullying Intervention
Recently, research has increased due to media frenzy in the incidents of school violence due to bullying (Bauman,
2008). The majority of research and public interest in school bullying has been in response to tragic and highly
publicized events of bullying in media outlet. Media representations of bullying have heightened the public
awareness of bullying in primary schools and documented occurrence of school bullying. Media coverage of
aggressive and violent behavior in the past decade on major network has also increased (Brooks et al., 2001). The
slanted coverage of school bullying has stimulated a misconception and brought awareness to anti-bullying and
peer mediation programs in primary schools. According to Gladden (2002) asserted that a more accurate and
balance portrayal of elementary school children bullying in the media is needed. Even though school bullying is
not as extreme as portrayed by the media, elementary schools are deeply troubled by incidents of bullying
behavior (Gladden, 2002). Given the fact that bullying occurs frequently and it is one of the most common types
of aggressive behavior that is carried out by group of kids on one or interpersonal conflict (Reid et al., 2004). For
that reason, there is the possibility for several students to be affected by the programs.
Literature Review
Intervention programs have become increasing common in schools designed to reduce bullying (Ross & Horner,
2009). These intervention programs are geared towards specific behavior problems and the consequences of those
behavior problems have the capability to hamper bullying intervention efforts (Smokowski & Kopaz, 2005).
3

©Research Institute for Progression of Knowledge

www.ripknet.org

Since, intervention programs are designed to accomplish many other goals, counters the goals of bullying
intervention programs by discouraging students, teachers and staff to report known or suspected bullying behavior
because of severe consequences accompanied with intervention policy. Further more, reporting suspected
behavior may result to suspension and exclusion of bullies from school, which can be harmful and defeats the
purpose of bullying intervention programs, thus, will not prohibit bullies from bullying in the future.
Olweus’ research on bullying did not become influential until 1982 when three 14-year-old boys committed
suicide in Norway because of severe school bullying and gained media attention (Olweus, 1993). Tolan, Guerra
and Kendall (1995) advocated that intervention and prevention of primary school children aggression should be
considered an important social problem. In recent years there have been ongoing media investigation and studies
on the impact of bullying on children's lives (Arseneault, et al., 2010). Studies have shown that bullying
interventions programs projected at preventing and reducing or minimizing bullying behaviors in primary schools
have not been effective (Smith et al. 2003; Bauer et al. 2007; Vreeman & Carroll, 2007).
Among all the studies associated with bullying, there are no known studies that involved determining how
effective is bullying intervention programs in primary (Battaglio, 2006). Cornell (2006) asserted that few of the
recent researches on bullying are focused on understanding and prevention of bullying, none on the effectiveness
of bullying intervention programs in primary. Olweus’s program which, called for questionnaires to be
administered to children to find out the occurrence of bullying, supervision in area where bullying most likely
occurs, meeting with school personnel and parents and teachers effort in improving school climate (Olweus,
1993). This program revealed that there was a decrease of 50% in student’s self-reported bullying and became
national anti-bullying media campaign (Song & Stoiber, 2008; Wood & Moore III, 2008; Limber et al., 2004).
Two years later, after the program was implemented showed insignificant reduction (Limber et al., 2004). Roland
(1989) evaluated comparable programs and found increase bullying among boys during the years the program was
implemented. A study in Norway points out an increase in bullying behavior three years later after
implementation of the Olweus’s program (Roland, 1993). Comparing these two programs, the major difference in
the two programs was that Olweus programs had direct involvement while Roland provide material with no
support (Wood & Moore III, 2008.
A study on classroom bullying intervention to improve social skill for bullying status group showed limited
success. One study on a program P4, intended to augment children’s knowledge and social skill about bullying
behavior was ineffective (Beran & Shapiro, 2005). Also study on classroom bullying intervention to improve
social skill for bullying status group showed limited success. One study on a program P4, intended to augment
children’s knowledge and social skill about bullying behavior was ineffective (Beran & Shapiro, 2005). A
systematic review of school based bullying intervention programs that used evaluating curricular intervention, 6
out of 10 studies concluded there was no decline in bullying and detected increase in bullying incidents (Vreeman
& Carroll, 2007). No intervention is faultless, as result it is imperative that an ongoing media campaign and study
are conducted to determine the effectiveness of bullying intervention program (Song & Stoiber, 2008)
Whether primary schools are completely liberated or free from all bullying behavior and what is primary school
personnel’s response remains unclear to prevent children from participating in aberrant behavior is needed,
because the progress in implementing effective programs in primary school is slow (Greenwood, 2008;
Arseneault, et al., 2009). Meraviglia, Becker, Rosenbluth, Sanchez, and Robertson, (2003) studied a program
called “Expect Respect”, supported by Atlanta Center of Disease based on Olweus’s model, though showed
limited result but researcher learned that student expect adult at primary school to take control. A study on “Step
to respect” a school wide intervention program focused on anti-bullying policies, training for school personnel,
procedures and the support of social responsible behavior reported an encouraging result (Frey, Edstrom, &
Hirschhstein, 2005).
From literature on bullying intervention programs, in England, Germany, Canada, Belgium and the United States
with the modest effect of initial success of Olweus project in Bergen have shown mixed result (Merrell, et al.,
2008). It is important to note that some intervention programs show impressive results, but the overall general
results of bullying intervention effort to effectively prevent bullying have been mixed (Merrell, et al., 2008;
Rigby, 2006, J. D. Smith, et al., 2004).
The inconsistency in literature about the bullying intervention effectiveness is a problem when schools are trying
implement the most effective program.
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Literature has been unable to establish a consistent understanding that bullying interventions in primary schools
are effectively reducing bullying incidents. Some literature shows bullying intervention programs are significant
and other showing bullying intervention program are limited success. This type of incongruence confuses the
school system, public and lawmaker. This has caused lack of understanding on how effective is bullying
intervention program in primary schools. As result primary schools have developed a varying number of bullying
interventions program to address the frequency of bullying behavior (Hirschstein et al., 2007). Until this is
resolved how many more children will be murdered, commit suicide and meet the fate of homicidal hazing. This
article discusses how media publicity of bullying incidents in school affected the evaluation of bullying
intervention program to determine the gaps in the effectiveness of bullying intervention programs and identify the
factors that may have caused inconsistency showing some to be successful and other have limited success.
The problem of violence and aggressive behavior is still challenges children in primary school (Bell, Raczynski &
Horne (2010). Despite the efforts and initiatives by media outlet to combat aggressive behavior, bullying
continues to be a important issue in the lives of primary school children (Livesey et al., 2007). Bullying has
reached pandemic percentage in primary school (Smith, Cousin & Stewart, 2005). School bullying problem is
convoluted and should encompass an emphasis on effective intervention (Song & Stoiber, 2008). Woods &
Moore III, (2008) asserted that more media publicity and studies are needed to find out what programs actually
works and for whom and under what circumstances. Bell, Raczynski and Horne (2010) recommended that future
studies should continue to evaluate the complexities of an effective intervention program in primary. And also
more investigative reporting on the convolutions of bullying intervention program are indispensible for the aim of
reducing bullying behavior in primary school.
Media Publicity On Incident Like The Suicide Of An Eleven-Year-Old Boy In Decatur, Georgia, Due To
Bullying Has Lead To Most School’s Adoption Of Intervention Programs To Protect The Children. It’s Clear
That Extreme Effects Of Bullying Behaviors Can Lead To Death As This Particular Incident Has Demonstrated.
Bullying In Schools And Aggressive Behavior Became A Concern In Light Of Massacres Similar To Columbine
High School, Which Occurred On April 20, 1999, And Virginia Polytechnic University, Which Also Occurred On
April 16, 2007 has also brought awareness to many school to start intervention programs, media publicity.
Furthermore, as a result of the way media has portray bullying in schools, there has been a concern over school
violence in the late 90’s such as the shootings in, Colorado, Santana, California and Jonesboro, Arkansas (Fox &
Harding, 2005). Even though parents fear for the safety of their children at school, public schools are still safe
haven for children, despite the fact that too much violence and aggressive behavior exist in schools (Brooks,
Schiraldi, & Ziedenberg, 2000). The occurrence of bullying in primary school is not as recurrent as has been
portrayed by media in most cases (Arseneault, et al., 2010; Nansel et al., 2001; Pellegrini & Long, 2002; Swearer
& Cary, 2003).
A 13-year-old Vijay Singh was found hanging from the banister rail at his home because of effects of school
bullying (Marr & Field, 2001). Because of media these deaths taunted by bullying incidents have renewed
national attention on bullying intervention programs and defined how schools intervene, and respond to bullying
behaviors. In the wake of suicides in Georgia and the other in Massachusetts, due to the attention and publicity by
media, a bill was introduced in Congress that would protect all students from bullying and harassment and would
require schools to report on the prevalence of such harmful activity to the US Department of Education each year.
Recent reports about school bullying are found to be insidious in the United States and other parts of the world
(Cook, Williams, Guerra, & Kim, 2009; Carney & Merrell, 2001; Hazler, Miller, Carney, & Green, 2001;
Olweus, 1994). Bullies and victims and bully-victims at some point in their life may develop psychosocial and
psychiatric problems (Nansel, et al., 2001; Olweus, 1993). Germain and Bloom (1999) asserted that when
children are entrenched in a distinct social and environmental context, individual characteristic, social interaction
and culture are some of the factors that may influence the social behavior pattern.
Literature has shown that research is lacking on determining how effective is a bullying intervention programs
designed to train teachers, administrators, and students to intervene and respond to bullying in primary school. As
a result, most media outlet has looked and evaluated some of the bullying intervention programs currently
implemented in a primary school to find out how effective a bullying intervention programs is in primary school.
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Furthermore, investigative report were intended to identify the factors that may have contributed to the program’s
ineffectiveness and help understand why the bullying intervention programs presently implemented have limited
success.
According to investigative report the primary schools that employed the Olweus Bullying Prevention Programs
and other anti-bullying programs recognize the importance of addressing school bullying. The Olweus multiple
component programs have shown some success in reducing levels of bullying (Vreeman & Carroll, 2007; Bauer,
Lozano, & Rivara, 2007). A review of studies that used quantitative approach to study effectiveness of bully
intervention revealed that none of the programs studied showed a reduction of the observed bullying incidents
(Merrell et al., 2008; Cook, et al., 2010). Also, a study of all bullying intervention programs in primary schools
discovered that none reduced bullying incident (J.D. Smith, Schneider, Smith, & Ananiadou, 2004), only Olweus’
program prevention and Olweus’s Bergen antibullying intervention are the only programs that show promising
effect, and made the best practice (Osher & Dwyer, 2008; Limber, 2004). Literatures supported that,
implementing a resource-intensive bullying intervention programs is difficult (Rigby, 2006; Limber et al., 2004).
The more pubilicity by media outlet and study of any bullying intervention program and its effectiveness over
time is needed (Cook, et al., 2010; Ross & Horner, 2009).
One study on bullying intervention known as bullying prevention in positive behavior support (BP-PBS), teachers
and staffs rated the program as effective and efficient and easy to implement (Ross & Horner, 2009). The BP-BPS
was a program created to support positive behavior support (PBS) programs in place of school wide intervention
and the focus was on efficiency of changing behavior and teaches kids to withhold the social rewards and was
assumed to combat bullying (Horner Sugai, Todd, & Lewis-Palmer, 2005; Sugai & Horner, 2009). Positive
behavior support (PBS) is the scrutiny of behavior in elementary school where children have difficulty
maintaining appropriate behavior and PBS had helped improve social outcomes in primary school (Horner et al.,
2009, Bradshaw, Koth, Bevans, Ialongo & Leaf, 2008). Though the program reduced the frequency of aggressive
behavior on selected students, but the problem behavior was not completely eliminated; neither did it reach a level
to conclude that the entire program was effective (Ross & Horner, 2009).
Craig, Henderson, and Murphy (2000) researched different forms of bullying and teacher attitude with regards to
bullying intervention programs and their involvement in preventing bullying and recommended for more study on
effectiveness of bullying intervention and more media exposure in desirable. Nicolaides, Toda, and Smith (2002)
investigated the teacher’s confidence in managing and dealing with bullying and also noted that the study to
determine how effective.is bullying intervention in primary school is needed. From the analysis of literatures on
intervention programs to prevent bullying, the overall results of bullying intervention programs effort have been
mixed (Rigby, 2006; Merrell, et al., 2008). As a result the need for more investigative reporting, media publicity,
exposure and study to determine how effective bullying intervention program is in primary school is essential.
Based on these analyses it is known that intervention programs in primary schools to prevent bullying are not yet
proven to be effective. The author of this article looked at current intervention programs in a primary school and
concluded that some school based intervention program are effectiveness and some are ineffective (Dogini, 2012).
As a result understanding the factors that contribute to ineffectiveness of school-based bullying intervention
programs in primary is essential (Dogini, 2012). With the increasing use of social media and the attention and
promotion accorded to investigative reporting, it is clear that more media involvement in school-based bullying
intervention program in primary will effectively help in addressing bullying in primary schools.
Because of media publicity, the House of Representatives introduced the federal anti-bullying bill that required
schools receiving funding from the Safe and Drug-Free Schools and Communities Act to implement
comprehensive research base anti-bullying policies that define categories targeted by bullies. Due to this, many
school districts are mandated to implement bullying intervention programs. Dogini (2012) evaluated school-based
bullying intervention programs currently implemented in a primary school, which are aimed at reducing,
preventing and countering bullying and recommends more studies, school personnel and media involvement on
the effectiveness of school-based intervention program.
Methodology
The methodology used by the researcher to explore the concern on influence of media on bullying intervention
evolved from a qualitative approach and unified literature review from meta-analysis of scholarly works available
on media impact on school-based intervention programs in primary schools.
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The goal of qualitative study was to explore the impact of media on school-based bullying intervention program
in primary school to attain a positive outcome (Swearer et al., 2010). Although many of the studies on influence
of media on school-based bullying intervention were quantitative, while some were qualitative, the reasons that
the preferred results were not attained remain unclear. The method of research used to study the bullying
intervention programs has been surveys and questionnaires (Fontana, 1999). This method is important in
answering the questions, but lacked social interaction with participants (Olweus (2003). Additionally, this
approach is limited in bringing out an understanding of social activity for participants in social context (Addison,
1988; Torrance, 2000), and the components that affect the success of media impact on intervention programs. In
an effort to understand and capture the meaning of the impact of media on school-based intervention program as
interpreted by individuals within its context, the research was grounded theory, an inductive qualitative research
method.
Grounded theory is rooted in social interactionism and contains components that guided the media personnel and
primary school community to address the critical components that affect the success of media influence on
school-based intervention program (Glaser, 1978). The goal of this grounded theory methodology was to explore
a school-based bullying intervention program to determine the influence of media on school-based intervention
program as a social medicine, find out if media actually influences school-based bullying intervention programs
to effectively address individual child bullying experience in a primary school setting, and determine whether
school-based bullying intervention program is an effective method for reducing bullying behaviors within the
primary school population.
Also, the investigator used a unified literature review to review and synthesize descriptive literature on the results
of conflicting perceptions that media influence bullying behavior and it’s influence on intervention programs
helps reduce bullying in primary school. A unified literature review on media impact on bullying behavior in
primary school and it’s influence on school-based intervention was essential to generate new frameworks and
perspectives on how media publicity can help guide school-base intervention program become effective in
reducing bullying and a social medicine cure of aggressive behavior. The examination of influence of media on
school-based bullying intervention programs in primary schools as a social medicine lacks recent inclusive metaanalysis study, as a result this unified literature review was appropriate.
The investigator conducted an extensive search with the terms “ school-based intervention, bullying programs,
media influence, and social interactive medicine, and found that there was limited information on influence of
media on bullying school-based intervention programs in primary schools as social interactive medicine.
This absence of recent studies on influence of media on bullying school-based intervention programs in primary
schools as social interactive medicine suggests the need to explore media influence on bullying behavior and
school-based intervention programs in primary schools as social interactive medicine. Through this meta-analysis
and semi-structured interview, a foundation for more investigation in this area will be positioned to create new
channels.
Findings
The communication strategies explored in this study were effective and ineffective results of influence of media
on school-based bullying intervention program recognized in this study. The finding in this study is supported by
research.
Lerner, (2006) findings on lack of low self-esteem, need to seek respect or attention from other; self- respect, selfidentity, self-acceptance and building confidence is consistent with the findings of this study that media publicity
seek to advocate. These categories identified in this study such as self- respect, low self-esteem, self-identity,
self-acceptance and building confidence are all connected to bullying behavior and affects the positive and the
negative outcomes of media impact on school-based bullying intervention program (Lerner, 2006). Additionally,
Olweus (1994) conclusion supports the findings from this study that low self-esteem, as well as self-acceptance
are connected to effectiveness and ineffectiveness of school-based intervention program in primary school.
From the finding of the exploration of the influence of media publicity on school-based intervention program in
primary school, several conclusions are made. In reviewing the categories and subcategories that contributed to
the program’s success, can be attributed to media denouncing bullying or aggressive behavior.
7
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Due to the similarities in categories found in the components of intervention theory, the researcher concluded that
these categories and subcategories identified from involvement in school-base bullying program would not
determine the ineffectiveness of the program, just as much as the categories and subcategories found in this study
would necessarily guarantee the program success. Since many of the categories and subcategories in the
components in the intervention theory are similar and related, the influence of media on school-base bullying
programs’ effectiveness depended on school location and implementation.
Discussion
Beran and Shapiro (2005) suggested that for bullying intervention programs to be effective, school personnel,
bullies, victims of bullying and the bystanders need social skill training. Therefore, media involvement and study
of an effective bullying intervention programs will provide support to victimized primary school children, and
educate them about bullying conflict resolution and provide social skill training for both victims and bullies.
Whitney and Smith (1993) noted that the bystanders are mostly children that witness bullying, and does not know
what to do or how to help, as a result did nothing to help. Furthermore, the bystanders are not trained to intervene;
therefore, they feel it is not there business (Rao, et al., 1995). Rao, Wright and Stark (1995) argued that studies, as
this will reveal the ineffectiveness of bullying intervention programs and displays the accomplishment of bullying
intervention programs. For bullying intervention programs to work effectively, primary school children should be
trained not only to bully others but also not to accept bullying of other children.
As discussed in the literature review, bullying in primary school is a problem that has a negative effect on
children. With the recent acts of violence, many school-based bullying intervention programs have been
developed with various approaches to help reduce bullying in primary school. This study explored the
effectiveness of school-based bullying intervention program in primary school; the result of the findings was
mixed. Research in this area would help primary schools; teachers and administrators to discuss what might
determine the optimum approach and consider on continuing implementing the most effective school-based
bullying intervention program and use of media. This study has added distinctive contribution to the literature by
presenting the experiential component of media influence on school-based bullying intervention program in
primary school.
The researcher in this study wish to encourage primary schools, teachers and administrators to realize the
importance for action to protect, transform and empower primary school children with strategies to respond
appropriately to aggressive behavior. This study may serve, as a model for other primary schools to examine the
possibility that the school-based intervention program designed to address individual child encounter and reduce
aggressive behavior is an effective method.
From the findings of this study, primary school educators need to understand that media advocate of the schoolbased intervention program in their school may not be the effective method of addressing individual child
encounter and reducing bullying behavior. But, primary school will need to train teachers and administrators
often as needed, provide resources, safe school environment, support from districts, and teachers and
administrators involvement to implement and seek media support for an effective school-based bullying
intervention program.

Conclusion
The publicity of effective intervention program in primary is intended to increase students understanding of the
behaviors that exemplify bullying. Thus, more publicity and the study of effectiveness of bullying intervention
programs will help educate children who are bully, bullied, bully-victim and bystanders on the tools to use to
discourage it, which in effect improve the program in existence. Studies have shown that the perceptions of
bullying problems vary according to who is involved and asked (Smith, et al., 2005). Bullying is carried out in the
absences of adult as a result bullying intervention programs and information should be directed mostly to children
instead of teachers, staffs and administrators (Pellegrini & Bartini, 2000).
Fullan (2001) asserted that educational program takes time to penetrate into the school culture. Thus, bullying
intervention programs will take time to integrate its effects into the school culture and influence attitudes and
behaviors of students and school personnel (Smith, et al., 2005). It is important to mention that an effective
bullying intervention programs in primary school will depend on adequacy and sufficiency of resources provided
in the programs.
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Limber (2004) suggested that the lack of resources to support bullying intervention programs may have an impact
on bully, bully victim and victim, as a result students, and school personnel get agitated about insufficient
progress in the intervention programs.
Primary schools have and are implementing bullying intervention programs but very little research has been
conducted to determine how effective are these programs (Smith, et al., 2005). There have been very little studies
that address how bullying interventions programs in primary schools have effectively influenced children (Baldry
& Farrington, 2004; Crick & Nelson, 2002). More research and media publicity is definitely needed to assist and
support school officials to institute effective bullying intervention programs.
Smith, Cousin and Stewart (2005) asserted that more research and media events are needed on evaluation of
bullying intervention programs in primary schools and the outcomes to determine their effectiveness. School
bullying is a convoluted social problem, thus an effective program intended to reduce bullying in primary school
will only be identified through continued, investigative reporting, media publicity, research and program
evaluations (Baldry & Farrington, 2004; Crick and Nelson, 2002; Smith, et al., 2005).
It is the author strong conviction and belief that more investigative reporting and media publicity on mixed result
of effectiveness of school based bullying intervention programs in primary school (Dogini, 2012), will provide
safe school environment, save primary school kids lives from being wasted and prevents bullies from being career
criminal as well as reduces burden of bullying on victims and on schools (Greenwood, 2008).
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